Native and Nonnative-English-Speaking professions in TESOL
Time: Monday, 2:10-5:00pm
Room: T411
Instructor: 蔡瑞敏Jui-min Tsai 
E-mail: jmtsai@mail.tku.edu.tw
Office hour: Thursday s, 1:00-4:00pm and by appointment
Rationale:

In the field of English language teaching (ELT), a large number of teachers are not

native speakers of English. However, the strengths of these ESL/EFL teachers are still somewhat unknown and are often underestimated by their colleagues and students. Furthermore, the contributions which these teachers bring into the classroom are often neglected. In this course, students are expected to:

1. Create an awareness of the linguistic and pedagogical issues related to nonnative speaking teaching professionals in the field of TESOL; 

2. Understand the relationship between language and power in the field;
3. Become aware of the responsibilities, challenges, and strengths of being nonnative English speaking professionals in the classroom and the academia;
4. Break native/nonnative dichotomy and seek a potential collaborative approach.  
Course materials: 

Books:

Braine, G. (Ed.). (1999). Non-native educators in English language teaching. Mahwah, NJ: Lawrence Erlbaum
Kamhi-Stein, L. D., Ed. (2004). Learning and teaching from experience: Perspectives on nonnative English speaking professionals. Ann Arbor, MI: University of Michigan Press.

Llurda, E. (2006). Non-Native Language Teachers: Perceptions, Challenges and Contributions to the Profession, New York, NY: Springer.

Selected articles:

A´rva, V. & Medgyes, P. (2000). Native and non-native teachers in the classroom. System, 28, 355–372.

Braine, G. (2005). The challenge of academic publishing: A Hong Kong perspective. TESOL Quarterly, 39, 707–716.

Braine, G. (2002).  Academic literacy and nonnative speaker graduate student. Journal of English for Academic Purposes, 1, 59-68.

Belcher, D. (2007) Seeking acceptance in English-only research world. Journal of Second Language Writing, 16, 1-22.

Butler, G. Y. (2004). What level of English proficiency do elementary school teachers need to attain to teach EFL? Case Studies from Korea, Taiwan, and Japan. TESOL Quarterly, 38, 245-278.

Cook, V. (1999). Going beyond the native speaker in language teaching. TESOL Quarterly, 33, 185-208.
Clark, E. & Paran, A. (2007). The employability of non-native-speaker teachers of EFL: A UK survey. System, 35, 407-430.

Flowerdew, J. (2001). Attitudes of journal editors toward nonnative speaker contributions. TESOL Quarterly, 35, 121–150.
Liu, J. (1999). Nonnative-English-Speaking professions in TESOL. TESOL Quarterly, 33, 85-102.
Medgyes, P. (1992). Native or nonnative: Who's worth more? ELT Journal, 46, 340-349.

Snow, M. A., Kamhi-Stein, L. D., & Brinton, D. M. (2006). Teacher training for English as a lingua franca. Annual Review of Applied Linguistics, 26, 261-281.

Tajino, A., & Tajino, Y. (2000). Native and nonnative: what can they offer? Lessons from team-teaching in Japan. ELT Journal, 54, 3-11.

Tsai, J. (2007). Waltz together or trip each other up? An investigation on team teachers’ interactions and relationship. Paper presented at Team Teaching Conference, Hsinchu City, Taiwan.

Nonnative-English-Speaking Teachers in the English Teaching Profession. ERIC (2002)

Course Requirements:

Students will have to complete the weekly assigned readings, participate in class discussions and activities, and complete the following assignments:
1. A publishable paper in the NNEST Newsletter
This could be your first step to participate in professional conversations in TESOL. In this caucus you will find many NNESTs discuss different issues or share their experiences in teaching English. Try to write a paper and submit it to the caucus. Check out the website http://nnest.moussu.net/index.html for further information. This paper is expected to be well-edited and publishable. And it should be typed or word-processed using APA style for references and formatting, double-spaced, and left justified. Choose Times New Roman 12pt is preferred.

2. Two reflection papers
Choose three to four articles from the course readings which are the most meaningful to you and reflect on the issues covered in these articles. This paper should be 2-3 pages long (double spaced, 12pt), which states or share your experiences and thoughts. You can also discuss one particular quote or idea which you agree or disagree with the most. Do not simply summarize these articles. Summary of the articles is not a reflection paper.

3. Discussion leader
Each student is required to moderate or take minutes for at least one class discussion. The role of the moderator is to lead the class in a productive discussion by preparing questions of the issues raised in the week's course reading. The discussion leader will begin by presenting a brief summary of the main ideas raised in the initial discussion. At the end of the discussion, the moderator will summarize the key points covered during the discussion, summarize what has been agreed upon, and state any remaining areas of disagreement.
Grade Breakdown:
Assignment #1: 30% 
Assignment #2: 30% 
Assignment #3: 20%
Classroom Participation: 20% 
Note:
1. It is important to attend the class on time and to be prepared for the course content. You are also expected to fully participate in class discussions and group work.

2. Assignments are due during the class hour on the date listed. Late assignments will be downgraded a full letter grade for each day late. You are encouraged to submit draft(s) of your work for the instructor’s feedback before the due date. Extra points will be added.

3. To avoid interruption of class, please put your cell phone on vibrate or silent option, or turn the phone off during class time.
Course outline and reading assignment:
2/25 
Introduction

Overview of the course; introductions to each other. Go over syllabus and course requirement.

3/3
The status of nonnative English teachers
Readings: ERIC digest (2002); Clark & Paran (2007)
3/10

The Native/Nonnative dichotomy 


Readings: Medgyes (1992); Widdowson (1994); Canagarajah (1999)

3/17

Readings: Cook (1999); Alptekin (2002)

3/24

Who we are?


Readings: Braine (1999); Liu (2004); Hansen (2004)

3/31

Readings: Liu (1999); Tang (1997); Amin (1997)



**Reflection paper #1 due
4/7

Research on nonnative speaker English teachers


Readings: Braine (2006); Braine (2004)

4/14

Readings: Pacek (2006); Lasagabaster & Sierra (2006)

4/21

Readings: Árva & Medgyes (2000); Macaro (2006)

4/28

Readings: McNeill (2006); Butler (2004)
5/5

Nonnative English teacher education


Readings: Snow, Kamhi-Stein, & Brinton (2006); Lee (2004)
**Reflection paper #2 due
5/12
Readings: Pasternak & Bailey (2004); Medgyes (2006)

5/19
Collaboration between NS and NNS English teachers

Readings: Tajino & Tajino (2000); Tsai (2006)
5/26
Nonnative English teachers in the academia

Readings: Braine (2002); Belcher (2007)
6/2
Readings: Braine (2005); Flowerdew (2001)
6/9
Wrap up

Readings: Llurda (2006)

**Final paper due
